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ABSTRACT 

This article examines the process of teaching speaking in second language 

acquisition, with a focus on Task-Based Language Teaching (TBLT). Speaking is one 

of the most challenging language skills, and it involves real-time language production 

and requires mastery of fluency, accuracy, appropriateness, and interactional 

competence. TBLT offers a dynamic framework that prioritizes meaningful 

communication through tasks that simulate real-world language use. By shifting the 

focus from linguistic form to functional language use, TBLT helps learners build 

confidence, fluency, and communicative competence. The article explores key 

components of speaking proficiency, including fluency, accuracy, and turn-taking, 

and discusses how TBLT tasks can effectively develop these sub-skills. Additionally, 

it addresses challenges in implementing TBLT, such as task design and learner 

assessment. Despite these challenges, TBLT provides a learner-centered, interactive 

approach that enhances speaking skills and prepares learners for authentic language 

use in real-life contexts. 

Keywords: Speaking, task design, intonation, motivation, pedagogical goals, 

fluency. 

 

Introduction 

Speaking in English is often considered the most challenging among the four 

core language skills—listening, reading, writing, and speaking—because it requires 

real-time language production in dynamic and often unpredictable contexts. In 

language education, speaking is a productive skill that involves numerous cognitive 

and linguistic processes. Learners must plan, edit, re-correct, and simplify utterances 
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to achieve fluency while paying close attention to prosodic features such as 

pronunciation, intonation, and stress patterns. For non-native speakers, mastering 

these features, alongside maintaining accuracy and appropriacy in communication, 

can be particularly demanding. 

Nunan (2004) defines speaking as the production of systematic verbal utterances to 

convey meaning. Unlike written communication, spoken language is ephemeral, 

requiring immediate reception and comprehension by listeners. The transient nature 

of spoken language makes it essential for learners to develop skills in quick thinking, 

linguistic flexibility, and social interaction. Effective speaking not only involves 

producing language but also managing interaction, responding to feedback, and 

maintaining fluency while adhering to conventions such as turn-taking, grammatical 

accuracy, and appropriate vocabulary usage (Lackman, 2010). 

This article aims to explore the process of teaching English within a second 

language learning context, focusing specifically on task-based language teaching 

(TBLT). It investigates how tasks can facilitate the development of speaking 

proficiency and discusses the importance of materials that promote communicative 

competence, drawing on both theoretical perspectives and practical applications. 

Literature Review: The Complexity of Teaching Speaking 

Teaching speaking as a productive skill has received considerable attention in 

English Language Teaching research. Various scholars have emphasized the 

importance of specific sub-skills required to speak effectively in a second language. 

Harmer (2001) notes that speaking fluently involves the ability to process language 

spontaneously without much effort. Key components of fluent speaking include 

connected speech, expressive devices, lexis, grammar, and negotiation language. 

1. Connected Speech: Speakers of English need to manage fluent connected 

speech, where phonemes are often modified, omitted, or linked through 

processes like assimilation and elision. Students must practice these features 

to improve their speaking fluency. 

2. Expressive Devices: Native speakers use pitch, stress, and non-verbal cues 

to express meaning. Non-native speakers must also learn to use these 

paralinguistic features to communicate effectively. 
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3. Lexis and Grammar: Effective spontaneous speaking often involves using 

common lexical phrases and appropriate grammar structures. Teachers 

should provide learners with a range of useful phrases for specific 

communicative functions. 

4. Negotiation Language: Speaking also involves using language to clarify 

meaning, ask for repetition, or confirm understanding. Negotiation of 

meaning is central to effective communication. 

Famous Linguist Bygate (1987) divides speaking skills into two categories: 

production and interaction. Production involves the oral formulation of language 

using fillers, pauses, and formulaic expressions. Interaction, on the other hand, 

requires managing a conversation so that the listener can easily understand the 

speaker’s intended meaning. Developing speaking proficiency requires learners to 

practice both production and interaction skills. 

The Nature of Speaking: A Multifaceted Skill 

Speaking is inherently complex, involving both linguistic and paralinguistic 

elements. It is more than the mechanical production of sounds; it requires 

understanding and employing phonological, lexical, and grammatical rules in a way 

that facilitates meaningful interaction. According to Nunan (2004), speaking consists 

of producing systematic verbal utterances to convey meaning, which necessitates a 

nuanced understanding of both language structure and social context. Speaking skills 

involve cognitive and interactional processes, such as planning what to say, 

structuring it coherently, and articulating it fluently and accurately. 

Speaking English as a second language requires mastery of prosodic features 

like intonation, stress patterns, and pronunciation. These features are not merely 

ornamental; they play a crucial role in conveying meaning and enhancing the 

comprehensibility of the speaker. For instance, incorrect stress patterns can change 

the meaning of words, and inappropriate intonation may hinder communication. Non-

native speakers often struggle with these prosodic elements, which makes developing 

speaking proficiency even more challenging. 

Sub-skills of Speaking 

Effective speaking requires the integration of multiple sub-skills. Lackman 

(2010) identifies several key components integral to developing oral proficiency, 

including fluency, accuracy, grammatical range, turn-taking skills, and discourse 

http://www.rjoe.org.in/


www.rjoe.org.in      Oray’s Publications    ISSN: 2456-2696 

Impact Factor: 8.373(SJIF)Research Journal Of English (RJOE) 
An International Peer-Reviewed English Journal,Vol-10,Issue-1(Jan-Mar),2025 
Indexed in: International Citation Indexing (ICI), Cite factor, International Scientific Indexing (ISI), 
Directory of Research Journal Indexing (DRJI) Google Scholar, Cosmos and Internet Archives. 

___________________________________________________________________ 

 
433 

management. Each of these sub-skills plays a critical role in shaping how language 

learners manage real-time communication. 

 Fluency: Fluency refers to the ability to produce speech with a logical flow 

without unnecessary pauses or hesitations. Fluency-focused activities 

encourage learners to concentrate on the meaning of their communication 

rather than the precise accuracy of their grammar or vocabulary. This is 

critical in conversational contexts where maintaining the flow of dialogue is 

more important than grammatical perfection. 

 Accuracy: While fluency is important, learners must also focus on accuracy 

in terms of pronunciation, vocabulary, and grammar. Accurate speech 

ensures that the speaker’s message is conveyed clearly and is easily 

understood by the listener. 

 Appropriacy: Speaking appropriately in different contexts involves using 

language that fits the situation, including selecting appropriate vocabulary 

and grammatical structures. For example, the language used in a formal job 

interview differs significantly from the casual language used in a social 

setting. 

 Turn-taking and Interaction: Effective communication depends on turn-

taking skills, which allow speakers to manage the flow of conversation 

without interrupting or dominating. Turn-taking also involves listening 

actively and responding appropriately, demonstrating that speaking is not just 

about producing language but also about engaging in dialogue. 

These sub-skills are essential for learners to develop communicative competence, 

which involves not only knowing the linguistic forms of a language but also 

understanding how to use them effectively in interaction. 

Task-Based Language Teaching (TBLT) and Speaking 

Task-Based Language Teaching (TBLT) offers a dynamic approach to 

language instruction, particularly for developing speaking skills. TBLT is grounded 

in the principle that language learning occurs most effectively when learners are 

engaged in meaningful tasks that mimic real-world communication (Nunan, 2004). 

Rather than focusing on the explicit teaching of grammar rules or vocabulary lists, 

TBLT emphasizes the use of language for authentic communication, encouraging 

learners to use the language in spontaneous, creative, and interactive ways. 

http://www.rjoe.org.in/


www.rjoe.org.in      Oray’s Publications    ISSN: 2456-2696 

Impact Factor: 8.373(SJIF)Research Journal Of English (RJOE) 
An International Peer-Reviewed English Journal,Vol-10,Issue-1(Jan-Mar),2025 
Indexed in: International Citation Indexing (ICI), Cite factor, International Scientific Indexing (ISI), 
Directory of Research Journal Indexing (DRJI) Google Scholar, Cosmos and Internet Archives. 

___________________________________________________________________ 

 
434 

One of the core strengths of TBLT is that it shifts the focus from learning about the 

language to using the language. Tasks are structured activities with a clear 

communicative goal, where learners must use the target language to complete a 

specific objective. By engaging learners in meaningful communication, TBLT 

facilitates language acquisition in a naturalistic context, where the emphasis is on 

meaning rather than form (Richards, 2006). 

Key Features of Task-Based Language Teaching 

Nunan (2004) outlines several key features of TBLT that make it an effective 

approach for developing speaking skills: 

1. Focus on Meaningful Communication: TBLT places primary importance 

on using language to achieve specific communicative outcomes. In speaking 

tasks, learners must negotiate meaning, ask for clarification, and use 

functional language to convey ideas. 

2. Authenticity of Tasks: TBLT tasks often mirror real-life situations, 

providing learners with opportunities to practice the language in contexts that 

are relevant to their everyday lives. This helps bridge the gap between 

classroom learning and real-world language use. 

3. Learner-Centred Approach: TBLT encourages learner autonomy by 

allowing students to take an active role in their learning process. Tasks are 

designed to engage learners cognitively and affectively, fostering motivation 

and a sense of ownership over their learning. 

4. Interaction and Collaboration: TBLT tasks are often carried out in pairs or 

groups, promoting interaction and collaboration among learners. This 

interaction is essential for the development of speaking skills, as it provides 

learners with opportunities to practice turn-taking, responding, and initiating 

conversations. 

The Role of Materials in Task-Based Learning 

In TBLT, the role of materials is crucial in shaping the learning experience. 

Materials should be carefully selected and designed to facilitate meaningful 

communication and to encourage learners to use the target language in a way that 

mirrors real-life situations. The materials used in TBLT can vary widely, from 

authentic resources such as newspaper articles, radio scripts, and videos to teacher-

created materials like cue cards, picture stories, and role-play scenarios. 
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Tomlinson (2011) emphasizes that materials used in TBLT should have an impact on 

learners through novelty, variety, and achievable challenges. Effective materials 

engage learners cognitively and emotionally, providing them with opportunities to 

use language in authentic, purposeful ways. For example, role-play activities that 

simulate job interviews or casual conversations at a café offer learners the chance to 

practice speaking in contexts they are likely to encounter outside the classroom. 

Framework for Task-Based Instruction 

The framework for TBLT typically involves three stages: pre-task, task cycle, 

and post-task (Willis, 1996). 

 Pre-task: In this stage, learners are introduced to the task and prepared for 

the linguistic and cognitive demands they will encounter. This may involve 

reviewing relevant vocabulary, discussing strategies, or analyzing examples 

of the task. 

 Task Cycle: The task cycle is the heart of TBLT, where learners work 

individually, in pairs, or in groups to complete the task. The focus is on using 

language for communication, with the teacher providing guidance and 

support as needed. The task cycle may involve three components: the task 

itself, planning for the task, and reporting on the task outcomes. 

 Post-task: After completing the task, learners reflect on their performance 

and engage in activities that reinforce the language structures and functions 

used during the task. This stage offers opportunities for further practice and 

consolidation of new language skills. 

Application of TBLT in Developing Speaking Skills 

TBLT can be particularly effective in developing speaking skills because it 

provides learners with opportunities to practice spontaneous language production in 

a low-pressure environment. Unlike traditional language instruction, which often 

focuses on accuracy at the expense of fluency, TBLT encourages learners to prioritize 

meaning and communication. As a result, learners gain confidence in their ability to 

speak, even if their grammar or vocabulary is not perfect. 

For example, in a role-play task where learners simulate a restaurant 

conversation, they must use functional language to order food, ask for the bill, and 

express preferences. This task mirrors a real-world interaction and requires learners 
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to draw on their existing language knowledge while improvising and adapting to the 

conversation as it unfolds. 

Challenges in Implementing TBLT 

Despite its numerous advantages, the implementation of Task-Based 

Language Teaching (TBLT) in the classroom is not without its challenges. One of the 

most significant difficulties lies in the assessment of learners’ progress. In traditional 

language teaching approaches, evaluation is often based on discrete language 

components such as grammatical accuracy, vocabulary acquisition, and correct 

sentence structure. However, TBLT shifts the focus from linguistic accuracy to 

meaningful communication and fluency, making it harder to assess learners through 

conventional tests. Since TBLT emphasizes communicative competence, teachers 

must develop new methods of assessment that account for learners' ability to interact 

effectively, express meaning clearly, and negotiate meaning during real-time 

communication. Traditional exams that emphasize rote memorization or grammar-

focused tasks may not accurately reflect learners' progress in a task-based framework, 

leading educators to explore alternative forms of assessment, such as performance-

based evaluations, peer assessments, and self-reflection tools. 

Another challenge in implementing TBLT is the design and selection of tasks 

that not only engage learners but also promote genuine language use. Effective task 

design requires careful planning and creativity from teachers. Unlike more traditional, 

structured lessons where specific grammatical forms or vocabulary items are the focal 

points, TBLT demands tasks that simulate real-world scenarios and encourage the 

use of language in authentic contexts. For this reason, teachers must ensure that tasks 

are appropriately challenging, stimulating, and aligned with the learners' language 

proficiency levels. If tasks are too difficult, learners may become discouraged or 

disengaged, while overly simple tasks may fail to provide adequate opportunities for 

linguistic growth. 

It is crucial for teachers to tailor tasks to the specific needs, interests, and 

goals of the learners. A one-size-fits-all approach to task design may not be effective, 

as learners come from diverse backgrounds with varying motivations and language 

abilities. For instance, a task that is highly relevant and engaging for a group of 

business professionals may not resonate with teenage students learning English for 

academic purposes. Teachers must, therefore, invest time and effort in getting to 
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know their learners and selecting tasks that not only meet pedagogical goals but also 

resonate with learners' personal and professional interests. 

Logistical issues such as class size, time constraints, and the availability of 

resources can further complicate the implementation of TBLT. In large classrooms, 

managing group or pair work for task-based activities may be difficult, and teachers 

may struggle to provide individualized feedback. Similarly, task-based lessons often 

require more time than traditional lessons, as learners engage in meaningful 

interaction, planning, and reflection. This can pose challenges in educational settings 

with rigid timeframes or curriculum demands. Furthermore, teachers may need access 

to appropriate materials, technology, and resources to facilitate engaging and 

authentic tasks, which may not always be readily available in all teaching 

environments. 

Teacher readiness and professional development are also crucial factors in 

the successful implementation of TBLT. Teachers accustomed to more traditional, 

teacher-centered approaches may find it challenging to shift their role to that of a 

facilitator who guides students in interactive, communicative tasks. Without adequate 

training and support, some teachers may lack confidence in designing and 

implementing tasks, managing classroom dynamics, and assessing communicative 

competence in a task-based framework. Thus, ongoing professional development, 

collaboration with colleagues, and access to instructional resources are essential for 

teachers to successfully integrate TBLT into their classrooms. 

Conclusion 

Teaching English as a second language is a challenging process, as it requires 

learners to develop multiple skills simultaneously—fluency, accuracy, 

appropriateness, and interactional competence. Task-Based Language Teaching 

(TBLT) provides an effective framework for addressing these demands by 

prioritizing meaningful communication. Unlike traditional methods that emphasize 

grammar and vocabulary drills, TBLT immerses learners in real-world tasks that 

encourage the active use of language in context. Through tasks like role-plays, 

discussions, and problem-solving activities, learners gain confidence, improve their 

fluency, and become more comfortable using language spontaneously. 
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TBLT also promotes accuracy and appropriateness by providing opportunities for 

learners to refine their language use in context. As they engage in tasks, they must 

consider not only what they say but how they say it, fostering a deeper understanding 

of social norms and linguistic nuances. Moreover, the use of authentic materials 

enhances learners’ motivation and engagement, making language learning more 

dynamic and relevant to their real-life needs. 

Despite the challenges of implementing TBLT—such as designing suitable 

tasks, managing classroom activities, and assessing progress—it remains a powerful 

approach for developing speaking skills. Its learner-centered, communicative focus 

encourages active participation and critical thinking, helping students become 

confident and competent speakers. As language educators continue to explore 

innovative teaching methods, TBLT offers a valuable model for creating dynamic, 

interactive classrooms that nurture the full range of speaking skills necessary for real-

world communication. 
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